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Section 1- Curriculum Delivery
In reception through to Year 6, children are taught English within their classes. Through well planned
and well sequenced teaching that challenges children, as well as the differentiation and the support
of Teaching Assistants, all children receive high quality teaching and appropriate support in order for
every child to reach their full potential. Children may receive additional support if necessary outside
of the English lessons.
A clear learning question is a feature of all English lessons. Working walls may support learning in the
classrooms-see below list.
Opportunity should be given for children to apply their English skills into cross-curricular lessons and
evidence of these seen in the relevant books.
Working walls should be seen in each classroom and should contain the following:





Vocabulary bank
An example of the SPAG focus being covered that week.
References to the class text or book that is being read.
Modelled writing.

The working wall needs to be updated regularly to reflect where children are within the learning
sequence of a particularly text type.

Section 2- Speaking & Listening
The four stands of spoken language: speaking, listening, group discussion and drama permeate the
whole curriculum. Interactive teaching strategies are used to engage all pupils in order to raise
reading and writing standards. Children are encouraged to develop effective communication skills in
readiness for later life. We aim for children to be able to speak clearly, fluently and coherently, to be
able to listen attentively with understanding, pleasure and empathy and contribute to group
discussions effectively.
We achieve this by:


giving our children confidence in themselves as speakers and listeners by showing them that
we value their conversations and opinions. We also encourage a respect for the views of
others.
 being aware that as adults, we provide a model of speakers and listeners in our day-to-day
interactions with them and with other adults in our school.
 encourage them to use the vocabulary and grammar of standard English whenever
appropriate.
 helping them to articulate their ideas and provide purposes and audiences for talk within a
range of formal and informal situations and in individual, partner, group and class contexts.
 by providing opportunities to perform to a larger audience, in assemblies and productions,
where children’s efforts and skills are acknowledged by staff, parents, carers, visitors and
peers.
 by providing a range of experiences where children can work collaboratively and participate
in opportunities to reflect on talk and explore real and imagined situations through role play,
hot-seating, drama and discussions.
 by developing the children’s ability to listen with attention and understanding in all areas of
the curriculum and where necessary, asking and responding to questions appropriately.

Section 3- Phonics
The teaching of phonic skills is embedded within English teaching in each class. The school follows
the Read, Write Inc sessions phonics scheme and this is taught for 1 hour per day in Reception and
Year 1 and to those children in Year 2 who have not passed the phonics screening check. All children
accessing phonics are grouped in accordance to their individual needs and are in appropriate groups
coloured within the scheme.
During these sessions children are taught the different phonemes and the graphemes that are
written to represent them. They then learn to blend these sounds into words. The scheme is also
designed to create fluent readers as well as improving children’s writing.
The bottom 20% of children within the scheme are identified and receive extra 1:1 tutoring to
enable them to catch up with their peers.
Children are assessed every half term as to their position within the scheme using the RWI
assessment form and then grouped accordingly.
Year 1 pupils will undertake Phonics Screening Check (PSC) in June every year along with those Year
2 children who didn’t achieve pass mark the previous year.
Those children in Key Stage 2 who still haven’t passed the PSC will receive intervention to address
the gaps in their phonics knowledge.
Covid-19 Arrangements
Due to current restrictions of children and staff not being allowed to mix between bubbles, the
organisation of the Read, Write Inc scheme outlined above can’t happen at present. As a result,
phonics is being taught within classes utilising the adults available in each room. Speed sounds
lessons are happening at least twice daily but the programme cannot be followed on the suggested 3
day and 5 day plan. Staff are using the storybooks provided by the scheme to facilitate activities and
the bottom 20% in year groups have been identified for extra tutoring.

Section 4- READING
Aims
At Maidensbridge Primary School, we aim to:
-

Develop children’s creative expression
Encourage a broad range of rich vocabulary
Expose the children to a range of fiction and non-fiction texts
Provide a wide range of opportunities to discuss books and what the children have read
Develop a love of reading in all children
Model excitement and engagement around reading and learning

Teaching of Reading
Teaching of reading should be based on the reading content domains identified from the National
Curriculum. The class teacher should teach three discrete reading comprehension lessons a week
and these should be recorded in their English books. These lessons should be skill focused and
concentrate on one reading domain at a time to embed understanding. The content domains are
listed below.
Reading Content domain reference KS1:
1a Draw on knowledge of vocabulary to understand texts
1b Identify/explain key aspects of fiction and non-fiction texts, such as characters, events, titles and
information
1c Identify and explain the sequence of events in texts
1d Make inferences from the text
1e Predict what might happen on the basis of what has been read to far

Reading Content domain reference KS2:
2a Give/explain the meaning of words in context
2b Retrieve and record information/identify key details from fiction and non-fiction
2c Summarise main ideas from more than one paragraph
2d Make inferences from the text/explain and justify inferences with evidence from the text
2e Predict what might happen from details stated and implied
2f Identify/explain how information/narrative content is related and contributes to meaning as a
whole
2g Identify/explain how meaning in enhanced through choice of words and phrases
2h Make comparisons within the text

In Key Stage 1, children will have access to a wide range of age appropriate texts to apply their
understanding of phonics and the reading domains. The use of the Read, Write Inc. scheme within
phonics allows opportunity for comprehension questions which covers the reading domains. In Key
Stage 2, English lessons should be based on a class text and this class text will remain the focus for
an extended block of learning. Teachers should consider their use of texts across the year and make
sure that there is a range of genres, themes and authors. The school will ensure that a range of
classic texts are used too. To reach the standards set by the national curriculum, class teachers will
also expose the children to a variety of fiction and non-fiction. To achieve this, teachers may need to
look at additional pieces of text alongside their class text but they should link topically to support
their understanding. When discussing the class text, there should also be a discussion about the
author and an understanding of who has written the book. Within lessons, all teaching staff should
model the expected standard of reading and verbalise questioning to encourage inquisitiveness
surrounding the book.
Learning in Reading Lessons
Children should:
-

State what type of text they are reading and why
Understand the purpose of the text that they are reading
Identify the reading domain that they are focusing on
Be aware of the impact of the text on the reader
Have opportunity to read aloud to an adult
Have opportunity to read a range of authors
Explore rich vocabulary that they can use within their own written pieces
Explore a range of texts and ask questions
Consider the audience

Assessment
Reading will be assessed by the NTS scheme tests once a term. In order to further support this
testing, class teachers should provide a mini assessment once a month. This will involve the children
being provided with an age-appropriate text or passage and some questions to answer based on the
text. The questions will cover a range of domains and the class teacher should use this to inform
further lessons. Additionally, class teachers will check reading speed and fluency with the required
word reading lists. These will be ticked off and dated using the statutory word lists provided for each
year group. For KS2, these will be passed up to the adjoining year group that shares the same
spelling list. Assessments will be recorded against their personal target sheets in the front of their
English books.

Recording of Reading
Children will be listened to by a member of staff in school once a week. Further children will be
identified for additional reading sessions based on their attainment in reading tests and fluency
checks. This data will be recorded and reviewed when necessary.
All children will be allocated to an appropriate book stage on the school levels. Each child will have
an individual reading record sheet linked to the Oxford Reading Tree scheme. On this sheet there

needs to be recorded the date the child started the book and the date that they completed the
book. Once children have completed he scheme they will then be classed as a ‘Free Reader’ and can
independently select challenging texts to read. These children still need to be heard read.
Every child will have a reading record and when they are listened to by an adult, they should make a
comment in the record. Class teachers should check the reading record and initial or stamp next to
where they have seen a comment from parents or carers listening to them read outside of school.

Reading Challenges
To encourage engagement there will be a reading challenge set for year groups. There will be four
challenges: EYFS, KS1, LKS2 and UKS2. Each challenge has 25 books age-appropriate that the children
can read. These books will have a mix of classic and modern texts from a range of authors. It will also
involve fiction and non-fiction texts. In order to accomplish the challenges, the children will be
encouraged to read the text and then complete a mini-quiz and a book review. These will be signed
off by the class teacher. Once the children have completed different levels within their challenges,
they will receive an award in recognition of their hard work.

Reading for Pleasure
At Maidensbridge, all staff are to encourage reading for pleasure. To increase opportunity for
children to read for pleasure every class should have an allocated 15 minutes reading time every
day. This could be the reading of their own book (not on the stages but a free choice) or reading a
class novel. Teachers should model enthusiasm towards reading and encourage children to explore
books. As a school, we will be engaging with events that encourage reading for pleasure such as
World Book Day, Roald Dahl Day and World Poetry Day. There should be a reading focus corridor
display every year which enables classes to share their experiences of books. We will encourage
engagement with Summer Reading Challenge which supports children’s reading outside school and
promotes reading in a fun and engaging way. There will also be a biannual book fair come into
school. Children should be given opportunities to look at the books during school time and discuss
with their teachers what books they are interested in. Children in UKS2 should have opportunity to
be involved in running the book fairs and encouraging other pupils to engage with it.

Oxford Reading Buddy
From Reception to Year 6, children each have an independent login to Oxford Reading buddy which
is an online programme that supports the reading scheme in school. The programme allows children
to read a text and then complete a quiz to demonstrate understanding. Children can progress up the
reading stages based on quiz scores and books completed. Children will have opportunity to access
this in school lesson times but also from home supported by parents.

Section 5- Writing







Fiction
Write stories set in
places pupils have
been.
Write stories with
imaginary settings.
Write stories and
plays that use the
language of fairy tales
and traditional tales.
Write narrative
diaries.











Non-Fiction
Write labels.
Write lists.
Write captions.
Write instructions.
Write recounts.
Write glossaries.
Write nonchronological reports.
Write letters.
Present information.



Poetry
Write poems that use
pattern, rhyme and
description.

Opportunities to write in KS2
Children are required in Key Stage 2 to write about:
 Personal experiences
 Real events
 Poetry
 Different Purposes
Fiction
Non-Fiction
 Write stories
 Write
set in places
instructions.
pupils have
 Write
been.
recounts
 Write stories
 Write
that contain
persuasively.
mythical,
 Write
legendary or
explanations.
historical
 Write noncharacters or
chronological
events.
reports.
 Write stories
 Write
of adventure.
biographies.
 Write stories
 Write
of mystery
newspapers.
and suspense.
 Write
 Write letters
arguments.
 Write plays
 Write
 Write stories,
formally.
letters, scripts
 Create
and fictional
posters.
biographies.










Poetry
Free Verse
Haiku
Nonsense
Kenning
Limerick
Sonnet
Ode
Narrative

Different Purposes
 Write in a
discursive
style.
 Write
speeches to
take part in
debates.

Section 6- Handwriting
Handwriting begins in EYFS with mark-making and patterns. All pupils are given access to a wide
range of writing tools and mediums to practise the early fine motor skills. The needs of left handed
children, or those with physical difficulties are also taken into consideration and where necessary
accommodated with resources or specific intervention. Pupils are encouraged to develop fluent lines
of correctly orientated letters from an early age and emergent writing is encouraged. We believe
that discrete handwriting sessions where children’s formation and pencil grip can be readily
overseen should take place at least once a week in Key Stage 1 and more frequently in the
foundation stage. Correct posture and positioning of paper or books are also emphasised during
these sessions. Letter formation and handwriting is taught and modelled using a range of resources.
The national expectation at the end of year 6 is that children will join their handwriting. As the
children move up through the school they are encouraged to think carefully about the presentation
of their work and to develop clear, legible and fluent hand-writing.
In EYFS and Key Stage 1, all children will use a pencil for any written work. As they move into Key
Stage 2, they will have opportunity to earn a pen license if their handwriting is up to the expected
standard. This will be determined by the child’s class teacher. Once the pen license has been earned
then children must maintain the expected standards otherwise the child will be asked to use pencil
again until they are using the correct formations again. The pen license does not need to be earned
every year and so a list shall be kept by class teachers which can be passed up to the next year
group.
There is a whole school progression for handwriting and additional guidance attached in appendix 1
of this policy.

Assessing Writing



Work is assessed in line with the Assessment Policy.
For extended pieces of writing, children should be given success criteria which is stuck in before
the children start writing. These should be specific to the text type being written and
differentiated according to children’s ability. At relevant points through the year children should
be given opportunity to set their own success criteria when writing.

 Teachers use developmental feedback in order to identify where children have included elements
of the success criteria (which are highlighted in green), set next steps targets (which are highlighted
in pink) and to give children the opportunity to revisit their work in order to make improvements.


After every piece of extended writing, in KS2 there needs to be either an editing task or a
specific lesson. The learning question for all editing lessons should be: Can I use feedback
effectively to improve my writing?

 Children complete 1 assessed piece of writing per half term in Writing Assessment books. This
book moves through the school with children. Throughout the year, the assessed pieces need to
cover a range of text types and shouldn’t be related to text types recently covered in class. No
success criteria or learning objective should be provided but there should be opportunity to plan
their writing before they start. The plan does not need to be kept. As this is an assessment piece this
does not need to be marked in the normal way but evidence from these pieces should be used to
update targets and form teacher judgements.


A selection of these pieces will be collected to form an exemplar document for reference to
know what for an example a Year 3 diary entry should look like.



Ros Wilson criterion scale to be used instead of writing targets to assess the level of
children’s writing after every 3 pieces of writing to ensure planning and teaching builds on
skills already achieved.

SPAG
In Key Stage 2, class teachers should teach 2 discrete SPAG lessons per week. These should follow
the progression of skills document on the next page. KS1 will incorporate age appropriate writing
skills in to their lessons on a regular basis.
The grammar focus should support the text type that is the focus of their writing that week e.g.
fronted adverbials when teaching narrative.
Spellings should be in line with the rules set out for the relevant year groups within the National
Curriculum.
Parents will be given at the start of the year the statutory word lists that children should be able to
spell by the end of that current year. See below:
Year 1- common exception words
Year 2- common exception words
Year 3- Year 3 & 4 statutory word list
Year 5- Year 5 & statutory word list
Each class teacher to keep a record on sheet provided according to the year group they are teaching.
Where the lists cover 2 year groups it will be passed up to the next teacher.
Year 2 and 6 complete a termly SATs SPAG assessment to inform future teaching. Years 3, 4 and 5
will also complete a formal test for SPAg termly.
Years 3-6 to have individual log ins for SPAG.com and teachers to set assessments within the
programme relevant to their year group. Allocated time to be given weekly in school for children to
go on the programme but children can also go on at home.
Years 2-6 have access to Century where they can access age appropriate SPAG skills in their pathway
or the teacher can set specific skills linked to classroom learning.

Section 7- Parental/Carer Involvement
Parents and carers can play a vital role in the development of English skills. We aim to foster a strong
home-school partnership regarding reading using reading records as communication between school
and home. Every child in school will have a reading record and anyone who hears the child read will
record a comment. The expectation is that children read daily and parents should hear their child
read at least once a week for KS2 and daily for KS 1 children.
Parents also support the school by coming in to hear readers during the school day. (Not under
current COVID restrictions)
We also hold reading workshops where parents come into school to work alongside their children
and see how the different approaches to reading are taught in their children’s classes.
We also hold an annual book fair where parents and children can come after school to purchase
different books. School will receive a proportion of the profit made which is re-invested into reading
within school.

This policy should be read in conjunction with the following school policies:
 Assessment Policy
 SEND Policy

Appendix 1

WHOLE SCHOOL HANDWRITING PROGRESSION 2020
Year Group

Year 1

Statutory

Teaching Guidance

Handwriting requires frequent and
discrete, direct teaching. Pupils
should be able to form letters
correctly and confidently. The size
of the writing implement (pencil,
pen) should not be too large for a
young pupil’s hand. Whatever is
being used should allow the pupil
to hold it easily and correctly so
that bad habits are avoided. Lefthanded pupils should receive
specific teaching to meet their
needs.

Support children to have the correct
posture and to experiment with
different writing implements to help
them find a hold that is comfortable
and efficient.
• Practise lower-case letter and capital
letter formation, show starting and
finishing positions and the direction of
movement.
• Practise joining two or three letters in
a word.
• Revise the formation of digits 1 to 9.
• Provides letter formation practice for
each of the four letter families.

Pupils should be taught to:
• sit correctly at a table,
holding a pencil
comfortably and correctly
• begin to form lower-case
letters in the correct
direction, starting and
finishing in the right place
• form capital letters • form
digits 0–9
• • understand which letters
belong to which
handwriting ‘families’ and
to practise these.

Year 2

Pupils should revise and practise
correct letter formation frequently.
They should be taught to write with a
joined style as soon as they can form
letters securely with the correct
orientation.
Pupils should be taught to:
• form lower-case letters of the
correct size relative to one
another
• start using some of the
diagonal and horizontal
strokes needed to join letters
and understand which letters,

Develop a good pencil hold and help
left-handers to adopt a hold that is
comfortable and efficient.

• Practise lower-case letter formation, with
correct letter height and spacing,
consistency of letter size and parallel
ascenders and descenders.
• Introduce and practises joining letter
sets. Children should begin to join all the
letters in a short word or to join letter
patterns which can support spelling. They
should practise the joins and then write
them in context (e.g. a simple sentence).
• Introduce break letters b, g, j, p, y, x and
z, ensuring children join and break words in
the right places.
• Children write the alphabet in capital
letters. They could also write the days of
the week, the months of the year and short

•

•

Year 3

when adjacent to one
another, are best left unjoined
write capital letters and digits
of the correct size, orientation
and relationship to one
another and to lower case
letters
• use spacing between words
that reflects the size of the
letters

Pupils should be using joined
handwriting throughout their
independent writing. Handwriting
should continue to be taught, with the
aim of increasing the fluency with
which pupils are able to write down
what they want to say. This, in turn,
will support their composition and
spelling.
Pupils should be taught to:
• use the diagonal and
horizontal strokes that are
needed to join letters and
understand which letters,
when adjacent to one
another, are best left unjoined
 increase the legibility,
consistency and quality of
their handwriting (e.g. by
ensuring that the down
strokes of letters are parallel
and equidistant).

Year 4

Pupils should be using joined
handwriting throughout their
independent writing. Handwriting
should continue to be taught, with the
aim of increasing the fluency with
which pupils are able to write down
what they want to say. This, in turn,
will support their composition and
spelling.

sentences and rhymes, ensuring the
correct size of capital letters in relation to
lower-case letters.
• Provide opportunities to practise writing
digits (e.g. addresses, phone numbers).
• Teach correct spacing between words,
help children to present their work well.
Provide revision and practise of correct
letter formation. When the formation of
capitals and lower-case letters is familiar
and secure, children can begin to join all
the letters in a short word or to join letter
patterns.
• Encourage children to a sloped style of
writing. They should practise familiar and
tricky diagonal and horizontal joins and
learn about ‘break letters’ g, j and y and
the letters x and z, which are never joined
to or from.
• Begins to develop fluent, even
handwriting:
i)
letters are consistently
sized
ii)
known joins are used
correctly
iii)
ascenders and descenders
are parallel
iv)
regular spaces within and
between words.
Provide practice so that children become
secure at joining and are able to use
joined-up writing for most of their work.
• Children can practise writing at increased
speeds so they can produce longer pieces
of writing with greater ease.
• Continue to emphasise using the
movements of handwriting to support
spelling through the revision of common
letter patterns.
• Encourage children to a sloped style of
writing. They should practise familiar and
tricky diagonal and horizontal joins and
learn about ‘break letters’ g, j and y and
the letters x and z, which are never joined
to or from.
• Begins to develop fluent, even
handwriting:
i)
letters are consistently
sized

Pupils should be taught to:
 use the diagonal and
horizontal strokes that are
needed to join letters and
understand which letters,
when adjacent to one
another, are best left unjoined
 increase the legibility,
consistency and quality of
their handwriting (e.g. by
ensuring that the down
strokes of letters are parallel
and equidistant).

Year 5

Year 6

Pupils should continue to practise
handwriting and be encouraged to
increase the speed of it, so that
problems with forming letters do not
get in the way of their writing down
what they want to say. They should be
clear about what standard of
handwriting is appropriate for a
particular task, for example, quick
notes or a final handwritten version.
They should also be taught to use an
unjoined style, for example, for
labelling a diagram or data, writing an
email address, or for algebra and
capital letters, for example, for filling
in a form.
Pupils should be taught to:
• write legibly, fluently and with
increasing speed by:
i)
choosing which shape of a
letter to use when given
choices and deciding
whether or not to join
specific letters
ii)
choosing the writing
implement that is best
suited for a task.
Pupils should continue to practise
handwriting and be encouraged to
increase the speed of it, so that
problems with forming letters do not
get in the way of their writing down
what they want to say. They should be

ii)
iii)
iv)

known joins are used
correctly
ascenders and descenders
are parallel
regular spaces within and
between words.

Provide practice so that children become
secure at joining and are able to use
joined-up writing for most of their work.
• Children can practise writing at increased
speeds so they can produce longer pieces
of writing with greater ease.
• Continue to emphasise using the
movements of handwriting to support
spelling through the revision of common
letter patterns.
• Children should practise speed, fluency
and presentation skills. They should
develop confidence in writing for different
purposes, including:
i)
note-making (quick
writing, often including
abbreviations)
ii)
fast and fluent writing
(neat and legible for all
readers)
iii)
best writing (writing for
presentations)
iv)
printing (e.g. labelling,
captions, posters).
• Encourage children to choose the writing
implement best suited for a specific
purpose.
Children complete short written tasks
within a given time, to help them increase
speed and fluency while maintaining
legibility.
• Provide opportunities to practise
handwriting for different purposes in both
fiction and non-fiction projects.
• Children should be introduced to the
print alphabet for purposes such as
captions, labels, headings etc.
Children complete short written tasks
within a given time, to help them increase
speed and fluency while maintaining
legibility.

clear about what standard of
handwriting is appropriate for a
particular task, for example, quick
notes or a final handwritten version.
They should also be taught to use an
unjoined style, for example, for
labelling a diagram or data, writing an
email address, or for algebra and
capital letters, for example, for filling
in a form.
Pupils should be taught to:
• write legibly, fluently and with
increasing speed by:
i)
choosing which shape of a
letter to use when given
choices and deciding whether
or not to join specific letters
ii)
choosing the writing
implement that is best suited
for a task.

• Provide opportunities to practise
handwriting for different purposes in both
fiction and non-fiction projects.
• Children should be introduced to the
print alphabet for purposes such as
captions, labels, headings etc.
Children complete short written tasks
within a given time, to help them increase
speed and fluency while maintaining
legibility.
• Provide opportunities to practise
handwriting for different purposes in both
fiction and non-fiction projects.
• Children should be introduced to the
print alphabet for purposes such as
captions, labels, headings etc.

Appendix 2

Whole School Poetry Overview
Year group

Year 1
Year 2
Year 3
Year 4
Year 5
Year 6

Poetry Type

Example Poetry Title/Theme:

Rhyming poem

Teddy Bears

Acrostic poem

Stars

Classic humorous poem

Old Mother Hubbard (Sarah Catherine
Martin)

Concrete poem

Butterfly

Free verse poem

School

Haiku poem

City and Village Life (2 poems)

Nonsense poem

Jabberwocky by Lewis Carroll

Kenning poem

Tiger

Limerick poem

Nonsense Limericks by Edward Lear

Sonnet poem

Sonnet 18 by William Shakespeare
(Rhyming pattern: ABAB CDCD EFEF GG)

Ode poem

Music festivals

Narrative poem

The Highway Man/ The Raven

Appendix 3

Whole School Grammar and
Punctuation Progression
Year Year Year Year Year Year
1
2
3
4
5
6
Word Class
Nouns

Noun
Noun phrases

Noun
Noun phrases
(Moving from
generic to
specific)

Proper
noun
Concrete
noun

Proper
noun
Concrete
noun
Collective
noun

Proper
noun
Concrete
noun
Abstract
noun
Collective
noun

Proper
noun
Concrete
noun
Abstract
noun
Collective
noun
A
compound
noun is
made up of
two or
more
words that
can either
be:
spaced −
washing
machine
hyphenate
d − midSeptember
closed −
bedroom

Expanded noun
phrases

Noun +
adjective

Noun +
adjective

Pronouns

Noun +
adjective +
prepositio
nal phrase

Noun +
adjective +
prepositio
nal phrase

Noun +
adjective +
preposition
al phrase

(Increasing
complexity
of vocab
choices)

(Increasing
complexity
of vocab
choices)

(Increasing
complexity
of vocab
choices)

Personal
pronouns:

Possessive
pronouns:

Indefinite
pronouns:

I, he, she, we,
they, it, you

yours,
mine,
theirs, ours,
hers, his, its

somebody,
something,
someone,
nobody,
nothing,
no-one,
everything,
anything,
nothing

Relative
pronouns:
who, that,
which,
when,
where,
whose,
whom

determiner +
adjective +
noun
(the red
balloon)
determiner +
noun +
prepositional
phrase
(the cat in the
basket)

Write a simple
sentence
starting with a
personal
pronoun

Noun +
adjective +
preposition
al phrase

I, he, she, we

Relative
pronouns:

Adjectives

(Increasing
complexity of
vocab choices)

Adverbs

(Increasing
complexity of
vocab choices)

(Increasing
complexity
of vocab
choices)

(Increasing
complexity
of vocab
choices)

who, that,
which,
when,
where,
whose,
whom
(Increasing
complexity
of vocab
choices)

Adverbs to
describe
where, when,
how or why

TRaMP
Time
Reason
Manner
Place

TRaMP
Time
Reason
Manner
Place

TRaMP
Time
Reason
Manner
Place

(Mainly
how/where/w
hen)

(Increasing
complexity
of vocab
choices)
TRaMP
Time
Reason
Manner
Place

Adverbial

FRONTED
ADVERBIA
LS:
Time
Reason
Manner
Place

FRONTED
ADVERBIAL
S:
Time
Reason
Manner
Place

Use of
comma
after

Use of
comma
after
who, that,
which,
when,
where,
whose,
whom

Use of
comma
after
who, that,
which,
when,
where,
whose,
whom

(These are
types of
subordinat
ing
conjunctio
ns)
Verb Type
Level of
possibility,
indicate
ability,
show
obligation
or give
permissio
n.

(These are
types of
subordinati
ng
conjunctio
ns)
Verb Type
Level of
possibility,
indicate
ability,
show
obligation
or give
permission.

Relative clauses/
relative pronouns

FRONTED
ADVERBIA
LS:
Time
Reason
Manner
Place

Modal Verbs

Modal
verbs:
could,
should,
would

can, could,
may,
might,
must,
ought to,
shall,
should,
will, would

can, could,
may,
might,
must,
ought to,
shall,
should, will,
would

Subjunctive
Form

Verb Type
Express
wishes,
hopes,
commands,
demands
or
suggestions

Prepositions Determiners

up, down, in,
into, out, to,
onto, under,
inside, outside,
above

behind, above,
along, before,
between, after

Subordinating conjunction

Definitine/indefi
nite articles:
the
a
an
my
your
his
her
(Do not need to
know term)

most
some
all
many
much
more

Because

Because
When
If
That

Co-ordinating
conjunction

BOA
But
And
Or

(Do not need
to know term)

next to, by
the side of,
in front of,
during,
though,
throughout,
because of

Definite/in
definite
articles
Numbers
Demonstra
tive

Specific
determiner
s:
their,
whose, this,
that,
these,
those,
which

Definite/in
definite
articles
Quantifier
s
Number
Distributiv
e
Possessive
adjectives
Demonstr
ative
Defining

Defining/in
definite
articles
Quantifiers
Number
Distributive
Possessive
adjectives
Demonstra
tive
Defining

A WHITE
BUS

A WHITE
BUS

A WHITE
BUS

FANBOYS
For
And
Nor
But
Or
Yet
So

FANBOYS
For
And
Nor
But
Or
Yet
So

FANBOYS
For
And
Nor
But
Or
Yet
So

Definite/in
definite
articles
Quantifier
s
Number
Possessive
adjectives
Demonstr
ative

BOA
But
Or
And

Because
When
That
Until
Even though
If
Before
After
While
So

A WHITE
BUS
(Conjunctio
n in the
middle of
the
sentence)
FANBOYS
For
And
Nor
But
Or
Yet
So

Vocabulary Choices

Powerful
verbs

Synonyms
for verbs
such as
said or go

Find
synonyms
of words to
up-level
sentences
and give a
greater
effect

Power of three

Pattern of
three for
persuasion:
Fun.
Exciting.
Adventerous
!

A sentence
that lists
three
actions,
with the
final two
clauses
separated
by a
conjunctio
n

Imperative
verbs

  

Specific/technical Exaggerated
Language
vocabulary

To add
detail
e.g African
Elephants
live in
certain
habitats.
The
species is
endangere
d.
Unbelievab
le
Glorious
Incredible

Formal/
Informa
l

Language
choice
Tone
Contractio
ns

 

Similes

Using like

Using like
and as

Using like
and as

Using like
and as

Using like
and as

Metaphors

 

Onomatopoeia Alliteration


Verb + noun

   
Verb +
noun +
adjective

Verb +
noun +
adjective

Verb +
noun +
adjective

Verb +
noun +
adjective

Personification Rhetorical
questions

 
  

Cohesion

Linking
Connectives
ideas
to signpost
across
and create
paragraphs cohesion
using
within a
adverbials
text:
of time
order of
(later),
sequence
place
time
(nearby)
conjunctio
and
ns
sequence
additiona
(secondly)
l ideas
-

Speech

Place the
spoken
word
between
inverted
commas.
Start the
sentence
with a
capital
letter, place
punctuation
before
closing the
inverted
commas.
Say who
said the
words and
place what
the next
person says
on the next
line.

Using
inverted
commas
where the
speech is
preceded
by the
speaker:
Mary
yelled, “Sit
down!”
Capital
letter and
punctuatio
n is needed
between
the
inverted
commas.
New
speaker,
new line.
Add an
adverb to
describe
the manner
in which
the words
were said.

Use
inverted
commas
accurately
with
punctuatio
n
Start a new
line for
each new
speaker
and place
who says
what at the
beginning
and at the
end of the
inverted
commas.
Also
include
reporting
clause in
middle of
speech.

space
and place
contrasti
ng
exemplifi
cation
results
to
summaris
e
Use inverted
commas
accurately
with
punctuation
Start a new
line for each
new speaker
and place
who says
what at the
beginning
and at the
end of the
inverted
commas.
Also include
reporting
clause in
middle of
speech.

Use
inverted
commas
that show
who is
speaking
and divide
two

separate
sentences:

Perspective

Sent
ence
Type
s

First person (I
and we),
second person
(you) and third
person (he,
she)
Question

Statement
Command
Exclamation
Question

Statement
Command
Exclamation
Question

Subject/Verb/
Object

Know that
pronouns,
nouns and
proper
nouns can
all be the
subject of a
sentence

Phrase/Clause

Clause
contains a
verb and a
phrase
does not

Active
and
Passive
Voice

Statement
Command

Statement
Command

Exclamation

Exclamation

Question

Question

Statement
Command
Exclamation
Question

Independe
nt clause
Dependen
t clause
Main
clause
Subordina
te clause

Independe
nt clause
Dependen
t clause
Main
clause
Subordina
te clause
Embedded
clause
Relative
clause

Independe
nt clause
Dependent
clause
Main
clause
Subordinat
e clause
Embedded
clause
Relative
clause

 

Tenses

Past simple
Present simple

Past simple
Past
progressive
Present simple
Present
progressive

Past simple
Present
simple
Past
progressive
Present
progressive
Past
perfect
Present
perfect
Future
simple

Past
simple
Present
simple
Past
progressiv
e
Present
progressiv
e
Past
perfect
Present
perfect
Future
simple

Past
simple
Present
simple
Past
progressiv
e
Present
progressiv
e
Past
perfect
Present
perfect
Future
simple

Past simple
Present
simple
Past
progressive
Present
progressive
Past
perfect
Present
perfect
Future
simple

Appendix 4- Reading Domains –separate document issued to staff with further guidance on these.

WHAT ARE THE READING DOMAINS?

Reading Content domain reference KS1:
1a Draw on knowledge of vocabulary to understand texts
1b Identify/explain key aspects of fiction and non-fiction texts, such as
characters, events, titles and information
1c Identify and explain the sequence of events in texts
1d Make inferences from the text
1e Predict what might happen on the basis of what has been read to far

Reading Content domain reference KS2:
2a Give/explain the meaning of words in context
2b Retrieve and record information/identify key details from fiction and nonfiction
2c Summarise main ideas from more than one paragraph
2d Make inferences from the text/explain and justify inferences with evidence
from the text
2e Predict what might happen from details stated and implied
2f Identify/explain how information/narrative content is related and
contributes to meaning as a whole
2g Identify/explain how meaning in enhanced through choice of words and
phrases
2h Make comparisons within the text

